This study aimed to determine the problems experienced at schools in the integration process of Syrian students into the Turkish Education System according to 66 school principals from 10 different cities of Turkey. The study was designed with mixed research methodology. According to the research results, there are some problems about the physical condition of schools, the dialogue between Turkish and Syrian students, Syrian students' behaviors at school, the teaching methods of the teachers, administrative processes at school, parent-teacher association, teachers' communication with Syrian students and the supply of guidance services.
Introduction
Migration is a phenomenon that is closely related with the cultural, economic and political structure of the societies. It is substantial in shaping and changing the social structure [1] . The basic needs such as education, health, and safety of the children, who constitute the most vulnerable social layer among the Syrian refugees, have been interrupted from the very beginning of migration [2] . Education has an important place in each step from the decision of migration to the integration of those who migrated [3] , and it may affect the educational decisions of not only those who migrated, but also those who did not migrate as well as those in the hosting countries [4] . Access to education is a basic human right, and is closely related to a better life for children, families, and societies and the economic growth of a country [5] . The educational problems of Syrian refugees have continued to be an important agenda for the hosting countries and international organizations.
Millions of people had to migrate due to the civil war in Syria. Since 2011, the internal disturbances and tensions in Syria exposed Turkey to the waves of migration [6] .
Turkey is the country that hosts the most Syrian refugees throughout the world [7] . Turkey has gained the appreciation of international organizations thanks to its hospitality and generosity against the refugees [8] . The number of Syrians who took refuge in Turkey has been increasing since 2011 until today. While the number of refugees in 2012 was 14,237, it reached almost 3 million as of March 2017. In Turkey, the 90% of Syrian refugees don't prefer to live in temporary refuge centers [8] . Among these people, temporarily protected and recorded biometrically, the number of school-age children (5-18 ages) is over 1 million. The number of Syrian refugees aged between 0-4 as the potential school-age children is around 360,000 [9] . The researchers indicate that the most vulnerable issue in a civil war is the education of children and teenagers, that the Syrians could not receive education for a while before they migrated to other countries as soon as the war began, and that the education of Syrians has been under difficult conditions in the countries in which they took refuge due to the civil war [10, 11] .
Turkish Ministry of National Education has carried out a number of initiatives considering the education of Syrians in Turkey since 2011. According to the Human Rights Watch [12] , although the Turkish Government generously responded to the refugee crisis, they have difficulty in guaranteeing the right of the Syrian students to be educated. The procedure, beginning with the Temporary Education Centers based on the assumption that the situation in Syria was temporary, resulted in Syrian refugees' registration in state schools due to the ongoing crisis in Syria. In a circular issued in 2010, the Ministry of National Education declared the essentials in the education of foreign students. For the first time, the Ministry of National Education (MEB) attempted to generate solutions for the educational problems of the Syrians institutionally through the circulars and various letters issued on the 26 th of April and the 26 th of September 2013 [13] . In the letter published on the 26 th of April 2013, it was requested to take the necessary precautions though examining the work of the local authorities and non-governmental organizations involved in educational activities as well as the Syrian The Problems Experienced in the Integration Process of Syrian Students into the Turkish Education System citizens regarding the education of the Syrian children. In the circular issued on the 26 th of September 2013, it was indicated that there must be a standard as well as a common action in the implementations regarding the fulfillment of the educational needs of the school-age children accommodated in refuge centers and city centers. In the same circular, it was declared that particularly the teachers who knew Arabic will be employed for the lessons in the refuge centers [14] . In 2014, the first extensive legislative regulation was put into action through issuing the Law on Foreigners and International Protection No. 6458. Thanks to the Temporary Protection Regulation [15] issued with reference to the law, Syrian refugees were granted access to education, health, and social welfare services. In parallel to these extensive legislative regulations, the Ministry of National Education issued a circular of Educational Services for Foreigners on September 2014 [16] . The establishment of a new unit named "the Department of Migration and Emergency Education" within the Directorate General for Lifelong Learning of the Ministry of National Education in 2016 was indeed a significant development for the education of Syrians [17] .
As a result of the initiatives of the Ministry of National Education, 230,000 Syrian students started school in 2014-2015 academic year while the number of those who did not have access to education was 451,000 [18] . The number of students attending school reached 496,426 in the 2016-2017 academic year. During that period, while the number of Syrian students attending public school equaled to 16% of all the students, it increased up to 34% for the 2015-2016 academic year. It is estimated that the number of students will increase up to 550,000, and the percentage of students attending public schools will be 54% in the 2016-2017 academic year [19] .
The addition of more than 500,000 students to the population will pose new problems for the primary and secondary schools that in need for about 40,000 classrooms and 130,000 teachers [20] . It is stipulated that identifying the problems that are currently experienced and will probably be experienced at schools during the integration process, as well as the suggestions of the school principals considering these problems will benefit to the healthy implementation.
The basic research question of our research is "What are the problems experienced during the integration process of the Syrian students into the Turkish Education System and the solutions offered to them?" The sub-problems of the research are as follows:
What are the problems experienced after the Syrian students are enrolled in public schools due to the physical conditions of the school, the dialogue between Turkish and Syrian students, the conducts of Syrian students at school, teaching methods of teachers, administrative processes at school, parent-teacher association, teachers' communication with Syrian students, the supply of guidance services to Syrian students and Syrian students' inability to speak Turkish?
Materials and Methods

Study Group
The research was conducted with the 66 school principals at different school levels participated in the "Administrative Staff Contact Meeting" held in Antalya between the 30 th of January -the 3 rd of February 2017 within the scope of "The Project of Promoting the Integration of Syrian Children into the Turkish Education System" funded by direct grants in areas such as humanitarian aid, education, health, psycho-social support and migration management for "Syrians under Temporary Protection in Turkey" which was initiated by the European Union on October 2016. In order to determine the study group of the research, "maximum variation" sampling method among the purposive sampling methods was used. The main purpose of the sampling method is to reveal the common or different aspects and patterns of various situations that are regarded as consistent with the purpose of the research, and to describe the problem in a broader context [21] . In order to maintain diversity, it was endeavored to reach participants from different school levels and different cities. The study was conducted with 54 male principals and 12 female principals. Based on the school levels, 48 of the participants were at primary schools, 11 of them at secondary schools, and 7 of them at high schools. As the data analysis indicated that the problems encountered were found to be parallel, the results were presented without being diversified according to the school levels. The principals of the study were from 10 different cities namely Batman, Denizli, Gaziantep, Hatay, Kahramanmaraş, Manisa, Mardin, Mersin, Şanlıurfa, and Tekirdağ. The number of Syrian students in the participants' schools varied between 25 and 400.
Data Collection Tool
A questionnaire with open-ended questions was used in the first stage of this study which was designed with mixed research method. After the literature review [11, 13, 10, [22] [23] [24] [25] , the draft form of the questionnaire was submitted to the experts and it was finalized with the revisions in line with expert opinions. The questionnaire consisted of the purpose of the questionnaire, personal information, problems observed in the different areas of educational process, and the solutions offered for them. There were 4 questions regarding the demographic information of the participants, and 4 questions regarding the schools in which the participants work. Nine open-ended questions were addressed the participants regarding the potential problems at schools as well as their solution offers about the physical conditions of the school, the dialogue between Turkish and Syrian students, Syrian students' behaviors at school, the teaching methods of the teachers, administrative processes at school, parent-teacher association, teachers' communication with Syrian students, the supply of guidance services to Syrian students, and Syrian students' inability to speak Turkish. A separate section was also included in the questionnaire for different problems and solution offers that the participants would like to mention.
Data Collection and Analysis
The questionnaires were administered to 120 participants on a voluntary basis before the start of the meetings in Antalya. It was determined that among 69 of the questionnaires returned, three of them were filled appropriately and the remaining 66 questionnaires were included in the analysis process. The participants were coded as K1, K2, K3…
The detailed reporting of the collected data and explaining how the researcher obtained the results are among the most significant criteria for the validation of qualitative research [26] . The data analysis process was explained in detail to ensure the internal validity of the study. In the analysis of the obtained data, the following steps were followed using the "content analysis" technique:
1. Encoding of data 2. Determination of the themes of encoded data 3. Organization of codes and themes 4. Identification and interpretation the findings [26] .
The answers given to the open-ended questions in the questionnaires were transcribed and analyzed by means of the software. As a result, the answers for each question were analyzed and grouped independently. In order to ensure the reliability of the study, the obtained data was coded separately by the researchers and the formula of Miles and Huberman [27] (Reliability = consensus / (consensus + dissensus) X 100) was estimated. It was assumed that an adequate level of reliability was maintained since the ratio of consensus was estimated greater than 90%.
Results
In this section, the findings obtained from the participants were thematized on the basis of the questions and presented together with direct quotations. In accord with the participants' views, the themes were identified as the problems related with the physical condition of the schools, the dialogue between Turkish and Syrian students, Syrian students' behaviors at school, the teaching methods of the teachers, Syrian students' inability to speak Turkish, administrative processes at school, parent-teacher association, teachers' communication with Syrian students and the supply of guidance services. These themes were followed by the suggestions of the school administrators with regard to the problems they identified. Table 1 showed that certain problems with regard to the physical conditions of the schools arouse together with the registration of Syrian students. The frequencies indicated that "Overcrowded Classrooms" was the biggest problem for the principals and it was followed by "Inadequate Number of Classrooms, Lack of Equipment, Inadequate Number of Communal Areas, and Cleaning" respectively. On the other hand, 15 principals expressed that they did not have any problems with the Physical Condition of their schools. The principals' opinions about the problems related with the physical condition of the schools were as follows: "Much more students were particularly enrolled in the Fighting 5
Integration problems 4
When the table was examined, it was clear that the "language and communication problems" took the first place among the dialogue between Turkish and Syrian Students and it was followed by "exclusion, prejudice, cultural differences, grouping, fighting, and integration problems". Eight of the school principals stated that there were no problems between the students. When the principals' opinions regarding the problems in school management processes were examined, it was clear that "Student Recordings" took the first place. Teaching the students Turkish before starting education at schools (12) Holding contact meetings with the families regarding the functioning of schools in Turkey (10) Carrying out inclusion studies at schools (6) Improving the guidance works at schools (5) Considering the cultural differences in school activities (5) Employing Arabic-speaking staff at schools (4) Providing the teachers with on-the-job training (2) The problems will be relieved in time (3) The Problems Related with Syrian Students' Behaviors at School
(K21)", "There is a lack of communication between Syrian students and the other students and teachers. (K37)", "It is certain that our Syrian students had difficulty in adapting to the educational environment because of their language deficiencies. There is a problem in communicating with the students. (K52)"
Organizing the family trainings (11) Providing in-kind and in-cash aid on the condition of compulsory attendance (6) Updating the address and contact details of the students (6) Providing compulsory Turkish language preparation course for the students (6) Utilizing the guidance services at schools more actively (4) Placing the Syrians in permanent houses (3) Making home visits to students (3) Recording the internal migration of the Syrians within Turkey (3) Employing Arabic-speaking staff at schools (3) Imposing penal sanctions (2) The problems will be relieved in time (3) The Problems Related with the Teaching Methods of the Teachers Teaching Turkish to the students before accepting into school (13) Providing the teachers with on-the-job training regarding the education of foreign students (6) Employing Arabic-speaking staff at schools (4) Teaching Arabic and Kurdish to the teachers (4) Utilizing the guidance services more actively (2) The Problems Related with Syrian Students' Inability to Speak Turkish
Giving extra courses to the students especially in Turkish (7) Employing Arabic-speaking staff at schools (4) Providing pre-school education to the students necessarily (3) Providing on-the-job training to the teachers (2) Increasing the weekly hours of Turkish lessons (2) Placing the Syrian students who do not speak Turkish next to the Syrian students speaking Turkish
The Problems Related with Administrative Processes at School
Updating the official records of the Syrians (4) Coordination of the governmental agencies (4) The relevant institutions' paying attention to the registrations (3) Issuing documents immediately for the Syrians who do not have a temporary ID (3) Registering the Syrians in the Central Civil Registration System (2) Simplifying the student registration system (2) Taking the age of the students into consideration when nostrificating (2) Informing the Syrian parents about the registration areas and periods of the schools (2) The Problems Related with Parent-Teacher Association
Opening Turkish courses for the parents (11) Employing Arabic-speaking staff at schools (8) Providing family training for the Syrian parents (5) Paying home visits (4) Establishing an office regarding the Syrian students at schools (3) Providing financial aid to the parents (2) The Problems Related with Teachers' Communication with Syrian Students Teaching Turkish to the students before they accepting into schools (10) Making use of games (5) Maintaining effective communication with the students (2) Placing the Syrian students in different classes (2) Increasing values education (2) The Problems Related with the Supply of Guidance Services Starting the guidance services for Syrians immediately (5) Improving the guidance works at schools (3) Employing Arabic-speaking staff at schools (3) Placing the female students in the classrooms of female teachers (2) Taking the cultural differences into account at schools (2) Providing the guidance teachers with on-the-job training regarding the communication with foreign students (2) Assigning a psychologist to each area of education (1) In Table 10 , the recommendations of school administrators with regard to the problems they identified were submitted. When the findings were examined, it was observed that the students' being taught Turkish before starting the educational process was at the first rank and it was followed by assigning Arabic-speaking staff to schools, the construction of additional classrooms, the enhancement of inclusion and guidance works, the organization of family trainings, the opening of Turkish language courses for the parents, informing the families regarding the functioning of schools in Turkey, visiting the students at home, giving additional training to students, giving financial support to schools, keeping the students' address and contact information up-to-date. Among the aforementioned recommendations, it was observed that the students' being taught Turkish before starting the educational process, assigning Arabic-speaking staff to schools, the organization of family trainings and more effective implementation of guidance services were suggested for a number of problems.
Results
The research results obtained from 66 experienced school principals indicate that there are potential problematic areas at schools during the integration of Syrian students into the Turkish Education System. The school principals pointed out overcrowded classrooms as one of the most important problems in the physical condition of the schools. Similarly, other researchers [28] [29] [30] were determined to emphasize the same issue. The overcrowded classrooms were also included in the annual reports published by Eğitim-İş [31] and Eğitim Bir-Sen [32] . The previous studies [33, 34, 20] also addressed the problem of insufficient number of classrooms which was mentioned by the school principals as another problem. Moreover the findings related to the lack of equipment are in line with the findings of Semerci & Çelik [34] , Kösterelioğlu & Bayar [35] , Sencer [36] , Yılmaz & Altınkurt [28] . Based on these findings, it can be alleged that the problems related to the physical condition of the schools have increased even more with the arrival of the Syrian students.
The problems between the Turkish and Syrian students were specified as the language and communication problems, exclusion, prejudice, cultural differences, grouping, fighting, and integration problems. The findings related to the language & communication problems and integration problems are in line with the findings of the study conducted by Şeker & Sirkeci [37] , Mercan Uzun & Bütün [38] , and Roher & Sweet [39] . In their research regarding the Temporary Education Centers, Balkar, Şahin, and Işıklı Babahan [40] , stated that there were integration problems between the Syrian and Turkish students inside and outside the school.
Attendance, discipline, frequent change of address, grouping, high expectations, and dissatisfaction with the teacher were determined as the problems related to the in-school behaviors of the Syrian students. The findings regarding discipline and absenteeism problems were also emphasized by İmamoğlu and Çalışkan [41] .
The problems related with the teaching methods of the teachers were listed as the language problems, communication problems, lack of methodological knowledge, lack of methodology use, and having insufficient knowledge on the subject. Similarly, the fact that the available teachers do not have sufficient information about the education of refugee students was also extrapolated in the research conducted by the United Nations Refugee Agency [42] and Sirin & Rogers-Sirin [43] . In their study on the teachers having foreign students in their classes, Ciğerci and Güngör [44] concluded that the language problems that make it difficult to express themselves caused communication and comprehension problems.
The participants revealed the language problems, lack of communication, low achievement level, lack of self-expression, learning disability, inability to complete the curriculum, delayed reading and writing, and a decrease in the overall success of the class as the problems caused by Syrian students' inability to speak Turkish. Cochran [45] states that after a few years away from school, the Syrian students failed to cope with the problems associated with the curriculum, language, and school. It is argued that citizens of the immigrant-receiving countries are afraid that the immigrant children may reduce the quality of education of their children, that teaching the immigrant and local students together may slow down the teaching speed, and that it may decrease the expectations of the teachers from all students [46] .
The school principals mentioned: student recordings, inaccuracies in identity cards, lack of identity card, increased workload, lack of communication, and accreditation procedures about the problems in administrative processes at school. The problems experienced during the registration of the first-arriving Syrians due to the "open door policy" [47] that Turkey imposed on Syrian refugees also caused problems during the enrollment procedures in education. The Ministry of National Education started to use the Foreign Students Information Operation System (YÖBİS) in 2014 in order to solve the problems related to the enrollment of the Syrian [48] . Subsequently, the Ministry of National Education included the foreign students in the e-school system as well.
The participants stated lack of communication, poor cooperation, cultural differences, inability to fully express the expectations, and frequent complaints among the problems related with parent-teacher association as the most important stakeholders of the school. Fazily [49] indicates that many refugee parents have difficulty in communicating with the school personnel and the other parents due to the language-related problems. Şeker and Sirkeci [37] suggested similar findings on the indifference of Syrian parents about the school. On the contrary, Balkar, Şahin and Işıklı Babahan [40] expressed that Syrian parents had positive attitudes towards the cooperation with the school. The differences between the findings may be attributed to the fact that the research carried out by Balkar et. al. [40] included mostly the Syrian teachers in the Temporary Education Centers. The language problems, communication, different attitudes of teachers, sense of exclusion, grouping, and cultural differences become prominent among the problems related with teachers' communication with Syrian students. Similar findings were obtained from the research conducted by Sarıtaş, Şahin and Çatalbaş [50] as well as İmamoğlu and Çalışkan [41] .
The problems related with the supply of guidance services were determined as language problems, inadequate number of guidance teachers, misbehaviors of the students, cultural differences, and inadequate guidance services. The traumas and losses of many Syrians having fled from the war [43] make it much more necessary for the schools to provide guidance services to these students more often.
In order to solve these problems, school principals suggested the addition of classrooms and the conversion of laboratories & workshops into classrooms to alleviate the problem of overcrowded classrooms. The suggestions of the participants are similar to the solution offers of Cerit, Akgün, Yıldız and Soysal [51] for the problems encountered in the implementation of the newer education system. For the problems related to the student registrations, the school principals suggested updating the official records of the Syrians, coordination of the governmental agencies, solving the problems related to the temporary identity cards, distributing the students to schools in a balanced manner, and considering the age of the students in nostrificating. For the problems related to parent-teacher association and Syrian students, the participants offered educating the teachers, paying home visits, employing Arabic-speaking staff at schools, providing language education with the students and the parents, raising the awareness of the parents, providing the teachers with on-the-job training, and conducting integration works. The brochure in the UK [52] on what to do to become a refugee-friendly school includes similar suggestions to the above-mentioned solution offers, such as Initiating the Integration and Utilizing the Other Children's Abilities, Creating a Climate Where the Refugee Children Will Be Welcomed and Feel Themselves Valued.
As a result, it is concluded that there are various
